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About this course	Comment by FAWNS Tim: Note: this has been adapted for general use from a specific design for a course for lecturers in clinical education to redesign courses for online / hybrid learning.
Our current situation highlights, more than ever, a need for educators to be able to design courses that are responsive to dynamic learning contexts and environments, and that prepare students to negotiate the uncertainty and complexity of the future. This course is specifically designed to foster this design ethic by avoiding entrenched assumptions about what courses should look like, how teachers should teach, or how students should go about their learning. The teachers on this course are all experienced course designers in online, on-campus, blended and hybrid professional education, and we are well prepared to guide you through your journey. However, we are not here to provide answers but to support you in finding your own answers, by deconstructing your designs-in-progress, with the help of your peers, continuously adapting them as you generate insights about the purposes of your course and the possible and probable needs and circumstances of your future students.

A note about perfectionism
Perfectionism is the enemy of good design. Particularly in our present circumstances, our aim for each round of tasks in this course is not to do something excellent but to do *something*, to participate in the process. If you find you are unable to keep pace with the course, just post something - anything, a few bullet points or whatever you can manage. Take part in as much of the live and asynchronous discussion as you can. You will still learn a lot. If you miss a design round, jump into the next one. The important thing is to keep going and just take part. 

A note about safety
What happens on the course stays on the course (except for your learning and your designs!). This means it’s ok to say silly things or make mistakes in front of your peers. Be creative, take risks and let it be ok because this is a safe space.
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[bookmark: _Toc45107594]About this workbook
We have developed a downloadable workbook for this course in recognition that it can be difficult for students (even those who are also teaching staff) to always be connected, particularly at the moment. We hope that providing this will allow everyone to keep working on their designs even while disconnected. Then, when people can connect, they can copy and paste elements of this into the discussion board or into emails to each other, etc. So, there are a number of ways in which you can use this workbook. You can:
· Download, print a copy, and work on it offline, though at some point you will need to share your thoughts in a version that others can comment on it.
· You can download a copy and complete it on your computer before uploading to LEARN for sharing	Comment by FAWNS Tim: The course used Blackboard LEARN virtual learning environment for discussion and posting of design and comparison templates. However, you could achieve the same thing by using this workbook and email on any other communication platform through which you can share work and ideas with a network of learners.
· You can cut and paste sections into a dedicated discussion board on the LEARN site to get formative feedback from tutors and other participants.

Acknowledgements
Many thanks to David Nicol, Lina Markauskaite, Lucila Carvalho, Peter Goodyear and Jessie Paterson for their help in various aspects of designing and producing this course.
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Course structure
The structure for this course is based on a model created by Professor David Nicol. David is a leading authority in assessment and feedback (if you haven’t read any of his papers on feedback you should!) and we are lucky to have his support not only in using his model but he has helped us to think through how to use it on this course. According to David’s model, learners use the process of comparison to generate insights about their work and how it might be improved. Rather than being told how to do design, you will first produce some design work (part or all of a course design template and accompanying rationale) and then compare it to the work of others on the course. By making your comparison explicit (e.g. by pointing out the differences and why they matter), and then discussing these explicit comparisons with your peers, you will progressively draw out principles and parameters of good course design. You will use these insights to drive your work forward, reviewing and extending your design and entering another cycle of sharing, comparison, articulation, dialogue and the refinement of design principles. We have scheduled three iterations during the course (due at the end of weeks 2, 4 and 6) but there is no limit to the number of iterations that you could go through after the course, and we will still be happy to talk to you about your designs beyond week 6.

Note that there is an important difference between comparison and competition with the others on the course. Indeed, we want to encourage a culture of collegiality and collaboration—it is a positive principle to want others to succeed and to encourage them to do so, and we are very happy for you to work with others inside and outside of the course on your designs (and even to copy their ideas and integrate them into your own designs).

Along the way, you will also use resources beyond the work of your peers as fuel for comparison with your own understandings, principles and designs. We will provide some of these resources in the form of articles, blog posts, templates and media, but we will also strongly encourage you to find your own. The purpose of using this model is to reduce reliance on your teachers as sources of wisdom and to increase your own capacity to seek out information and use it to inform both your designs and your overarching principles of design. Thus, the focus will be less on telling you what the good principles of design are and more on helping you to find your own way. We think that this will lead to more sustainable outcomes and a better understanding of course design. Don't worry though, we will not just leave you to your own devices—the teacher’s role will be to guide you through the process, ask probing questions, and point you in productive directions. Your peers will also be an important source of guidance and feedback, and we will look for all students to be active members of a learning community. Another part of the rationale for this design is that educating professionals is a complex enterprise where one size does not fit all. By creating a design that puts the onus on the learner to generate insights and the direction of their own work, we hope to make it more likely that a diverse range of learners will still be able to identify and address their particular learning needs.
[bookmark: _Toc45107596]


Assessment
If you are taking it for credit, this course is pass / fail. The emphasis of assessment is on the ongoing generation of rich feedback from teachers, peers and, most importantly, yourself. While self-assessment is therefore a core element of the course, the summative award of pass or fail will be given by the teachers in response to their judgement of the quality of your course design template and rationale. The 3rd design round submission is due at the end of week 6, but those seeking to submit for credit will have a further round due later (deadline yet to be negotiated).

This workbook is accompanied by a course design template (including sections for design rationales). When you are ready to share your work, you will post a copy of your design template to the discussion board in LEARN. The primary purpose of sharing is to make it available for comparison with the shared work of others. Once you have shared your work, you will be able to see the work that has been shared by others. We will provide an example design or two at the start so that there is always something to compare your work with.

Following each shared revision, we will ask you to compare your work with that of others and write up some structured notes about these comparisons (there is a “comparison form” available for this). We will then ask you to make these notes available for discussion with tutors and peers. Thus, feedback will not just focus on a single work in isolation but on explicit comparisons between particular aspects of different pieces of work.

The criteria for the award of pass / fail are:
· The student has submitted 4 design iterations (3 during the 6 weeks of the course and an additional one beyond the end of the 6-weeks).
· The student has submitted at least two individual comparison reports.
· The student has commented constructively on the work of others during the course.
· The final submitted course shows satisfactory alignment of goals, values and methods.
· The final submitted course is feasible and deliverable within the required context.

The submission will be judged against the final two criteria by the course teachers. Criteria are left deliberately broad because we see it as important to establish this through an ongoing conversation during the course.
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Design template

The design template is based on Tim’s work with Lina Markauskaite, Lucila Carvalho and Peter Goodyear. It is intended to cater for a wide range of possible circumstances of your students and take into account their possible challenges, including unreliable broadband, caring responsibilities, scheduling difficulties and unpredictable working conditions and environments. The template is intended to be able to deal with any form of education, including traditional on-campus, fully-online, and hybrid education. It should also be able to deal with any kinds of learning (abstract concepts, physical skills, complex problems and contexts).

· Create a copy of the design template (Appendix 2) by copy/pasting it into a new document. You can keep the same working file across the submission rounds, just save a copy and each time you submit it so you can keep track of how your design changes.

Alongside values, tasks and social and set designs (see below), you will be required to fill in contextual information, justifications for decisions, and an overarching rationale for the design. Approximate word counts for each part and further guidance is given within the template.

Design cards

To help you populate the template, we have provided some cards that you can copy and paste into the template, and then edit (See Appendix 5)

Rationales
Along with the template within which you have laid out your design details and contextual information (including justification for your choices), we ask you to produce rationales for each activity as well as for the overall approach you have taken and how you believe it suits the aims of your course, the kinds of knowledge required, your students and their studying conditions, environments and available resources. 

Task rationales
For each activity, we ask you to complete three short rationales for the set design, social design, and for the intended outcomes (how your task design should support the outcomes you have determined).

Overall rationale
You are asked to write a rationale for the design of your course. This will evolve over the three submission rounds. For those doing the course for credit, please conform to the guidance below. For those not doing the course for credit, this is still an important exercise because it makes you think your designs through more carefully and in an informed way, but we do not expect you to do more than a rough draft or even bullet points.

The overall rationale should comprise 1000-2000 words, excluding the reference list but including in-text citations. Images, tables, etc. do not count. Any images used should be properly attributed. Pieces should be written in the first person, they can be informal in style, but must still include supporting references/evidence. 

Comparison tasks

After each time you submit, please fill out a new comparison template and attach it to a reply to your submission post on the discussion board. 

· Use the comparison template (Appendix 3). Copy just the template and paste it into a new document for each submission.

You can read more about the comparison process in Appendix 4.

The submission rounds

There is a deadline on Monday following each week of the course (and two deadlines for week 2!), as follows:

	Week
	Tasks
	Submit to Forum
	Due 

	1
	Task 1: introductory group design task
	Task 1
	Monday of week 2

	2
	Task 2: comparing group designs
	Task 1
	Monday of week 3

	
	Task 3: design round 1
	Design round 1
	“

	3
	Task 4: comparison round 1
	Design round 1
	Monday of week 4

	4
	Task 5: design round 2
	Design round 2
	Monday of week 5

	5
	Task 6: comparison round 2
	Design round 2
	Monday of week 6

	6
	Task 7: design round 3
	Design round 3
	End of course



You will see that we alternate between design tasks (the rows shaded grey) and comparison tasks (the rows shaded white). Each comparison involves considering the design work you have just done in relation to the work of others. 

You will use your own thread on the appropriate discussion forum to submit your work. After every submission, we encourage you to look at the designs or comparisons of the others on the course and discuss these by replying to their threads. 



Communication

Live catch-ups
Each week, there will be a live “catch-up” session in Blackboard Collaborate. Please check “Weekly meet-up links and recordings” in LEARN for the timings of these. It may be that additional, synchronous catch-ups are necessary, and this can be negotiated with peers and tutors. The catch-ups will be a chance for you to ask questions about the course, the design and comparison process you are being asked to follow, to discuss your thoughts about design, or to workshop your designs. We will adopt a flexible format suited to the needs at the time. This might involve wider, student-led conversations and/or breakout rooms for more intensive exchanges.

Asynchronous discussion
Alongside the catch-ups and the group and individual design work, we will have discussion boards running throughout the course. These are a crucial space not only for submitting and commenting on design work, but for connecting your ideas and work to wider ideas of design and the context for which we are designing. Our hope is that you use these as a space for learning and for sharing experiences. Indeed, even if you are unable to keep pace with the set tasks, by engaging in the discussion you will still be able to get much of value out of the course from observing the work of your peers and taking part in conversations about that work.
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How to make the most of studying
In Lockdown
Timing: complete by start of week 2	
Format: Group task, using synchronous and asynchronous methods to complete a design template. 
Tools and tech: 
· Process: Learn discussion boards, MS Teams, email, WhatsApp, Microsoft Word (OneDrive), Google Docs, Padlet, and/or any other tools you agree amongst yourselves. 
· Output: Word template (see below) for submission to the "Task 1 - introductory group design task" discussion board.
Preparation:
· Before beginning the design, using your selected tools (see above), think about and discuss the following elements of group work: 
· What do you value in group work, what does good collaboration look like, what kind of learning experience would you like to have through this activity, what kind would you not like to have?
· What is each group member good at? What kinds of expertise do people have? Do you want to use these skills or intentionally try things you are not good at?
· How will you organise scheduling (anyone going to be away?). Set the conditions for the work.


Instructions
The first task is to work in groups to design a learning activity as part of a small course for your students to help them develop effective study habits while in lockdown.

1. Agree on a group name. Make it creative, silly, whatever - just not boring, please.
2. Nominate a group member to download the template (see Appendix 1 or get it from LEARN, under Task 1) and save a copy to their OneDrive. They should then share and give editing rights to the other members of the group.
3. The group will then collaborate on the template and then submit whatever you have done by the end of the deadline shown above. The aim is to do some work and submit something, not to achieve perfection. In fact, perfectionism is your enemy for the duration of this course. It's more about having a go and taking part in the process.
4. To submit, one group member should save a copy of the document to their computer, create a thread on the "Task 1 - introductory group design task" discussion board with a subject like "Design submission" and then the name of your group. Write a short message in which you attach the copy of your template.
5. Once you've posted, you will be able to see other threads on that forum. For this reason, the group members who didn't post the template should also create a thread called "xxx" and then the name of your group. 
6. The member who submitted the template and each other member of the group should post (to their own thread) some short reflections on the working process of the group. 
7. The plan is that this will make it easier to find the submission threads but still know which group each person belongs to. Feel free to have a look around, comment on others' submissions, and maybe get a cheeky head start on Task 2 (the comparison of designs) if you so wish.

Rationale (overall):
The overall purpose of the activity is to help you orientate to the course. It will set you up for the crucial second phase of each design round—comparison (read more on this in Appendix 4) which you will also do in week 2 as a group for this first task. In keeping with a core principle of the course, that teachers should make their design rationales explicit and share them with students, see below for a more detailed breakdown of the rationale for the task.

(Note: you do not need to read the information below. The following is primarily to model the level of rationale you might aspire to as designers)

Rationale (physical):
We're asking you to use the same tools and environments as you will use for the subsequent tasks, so that you become more familiar with them and develop working design practices that will be useful through this course and beyond. These are also the same tools and technologies as you are likely to use with your own students. If there is a good reason to use others, please discuss this with tutors via email or, if you are happy to, more openly on the discussion board (e.g. under How the course works).

By giving you a range of options, we are indicating some flexibility and also some responsibility for you to decide as a group how to go about this task. We believe that you will need to combine synchronous and asynchronous methods because there needs to be fast, high-interaction at certain points (e.g. at the start to establish a project direction and group roles and a working schedule; and later on to review what has been done and what still needs to happen) and slower interaction at other points as tasks are divided up and completed individually, or as comments and thoughts evolve over longer periods of time.

Materially, we have separated the task into three "spaces":
· The template (or what we might call the "prototype space"), which will only be seen by the group until you are ready to submit, but which will contain relatively coherent and clear elements so that when this is shared with the wider class, it will be easily understood. Note that each group must nominate one member to post the template to the Task 1 - introductory group design task forum AND every student must post their own reflection on the working process (see below) by the end of week 1. You will not be able to see what others have posted until you do this. The rationale for this last requirement is to encourage you to come to your own position before engaging with the views of others (after which it is fine for you to change your position through dialogue with others!). 
· The "working space", which will only be seen by the group and which will be messier and more fluid in form. It is where you work out ideas and communicate
· The "shared discussion" space (i.e. the discussion forum), where you may choose to share elements of the prototype or working space with the wider class, at any time, in order to get feedback or to help other groups, etc. 


Rationale (social):
Asking you to work in groups for this first task is intended to help you use each other as sources of inspiration for how to approach the design of your learning activities, both in terms of design ideas (what you actually design) and working practices (how to do the work of producing the designs). It is also intended to create a sense of working together even when you are doing individual design tasks later in the course. Design is not an individual pursuit (indeed, we want you to think of the design as having shared meaning; not an idea that "belongs" to the designer but a shared understanding of a collective idea), and we want you to be able to share your work and critique that of others in an open and trusting environment. 

Importantly, this is not a competition between groups. Even though you will be asked to do comparisons across designs (see phase 2 of this task), the purpose will be to learn how to develop your own thinking and designs. The hope of every group should be that the other groups do excellent designs, even if their own falls short of their expectations. We are all in this together. We hope that you will use the class discussion (Shared discussion about the tasks) to help and learn from each other within and across groups.

Rationale (outcome):
There is also an important aspect of this task that is about engaging in the design process, without it being too onerous for this first week as we combine task-oriented learning with social orientation and the development of working processes and practices. As such, we have pre-selected some aspects of the design of this short course. This means that you will have to think about crucial design elements but the burden of decision-making is reduced. We are giving you some shortcuts to help you complete the design template so that it will be ready for you to participate in the phase 2 comparison process. The hope is that it will then be easier to move from this less onerous group task to the more complex task of beginning to design your own course for the next academic year. We have also made the context of this design challenge relevant to some considerations that we think will be important: what is it like for students in lockdown or, if you prefer, in the hybrid model where they are still dealing with problematic study conditions and physical distancing, with limited or no access to the library, etc?
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Comparison of... 
How to make the most of studying In Lockdown

Timing: complete by start of week 3
Format: Individual task, using asynchronous methods to complete a comparison template and then discuss with peers and tutors.
Tools and tech: 
· Process: Learn discussion boards, Microsoft Word (OneDrive). 
· Output: Word template (see below) for submission to the "Task 1 - introductory group design task" discussion board. 
Preparation:
· Before beginning the comparison, make sure your group has posted their group design.
Instructions:
· Download the comparison template below. It doesn't matter where you save this because it's an individual task.
· Please post your comparison as an attachment to a reply to the thread that *you* posted in Task 1 (give the thread a sensible subject heading, e.g. "Comparison of group task").
· Read and respond to the threads of others, soaking up all that good learning.

Rationale (overall):
See the course workbook for an in-depth rationale for the comparison process. Basically, comparing work you've produced with other resources helps you to generate insights into what's important within learning design.
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Fill out your template as quickly and dirtily as you can!

The aim is not perfection but to have *something* for others to look at and for you to compare with others.

Timing: complete by start of week 3
Format: Individual task (although you can help each other or talk to colleagues outside the course!), using asynchronous methods to complete a design template of your own course.
Tools and tech: 
· Process: Learn discussion boards, MS Teams, email, WhatsApp, Microsoft Word (OneDrive), Google Docs, Padlet, and/or any other tools you want. 
· Output: Word template (see below) for submission to the "Design submission round 1" discussion board.
Preparation:
· You will need to know what course you are going to design and what the point of it is.
Instructions:
1. Download the design template (Appendix 2. It doesn't matter where you save this because it's an individual task.
2. Submit whatever you have done by the end of the deadline shown above. 
3. To submit, create a thread on the "Design submission round 1" discussion board with a subject like "Design submission". Write a short message in which you attach the copy of your template.
4. Once you've posted, you will be able to see other threads on that forum. Feel free to comment on them via the discussion board, and you can now begin the next comparison round (Task 4) if you wish.


Rationale (overall):
An in-depth rationale for the design/comparison process is given elsewhere in this workbook.




[bookmark: _Toc45107601]Task 4: Comparison round 1
[image: Pears]
Photo by David Fartek on Unsplash

Timing: complete by start of week 4
Format: Individual task, using asynchronous methods to complete a comparison template and then discuss with peers and tutors.
Tools and tech: 
· Process: Learn discussion boards, Microsoft Word (OneDrive). 
· Output: Word template (see below) for submission to the "Design submission round 1" discussion board. 
Preparation:
· Before beginning the comparison, make sure you have posted your round 1 design submission.
Instructions:
· Download the comparison template. It doesn't matter where you save this because it's an individual task.
· Please post your comparison as an attachment to a reply to the thread that *you* posted in Task 3 (give the thread a sensible subject heading, e.g. "Comparison").
· Read and respond to the threads of others, generating epiphanies left, right and centre.


Rationale (overall):
See Appendix 4 for an in-depth rationale for the comparison process. Basically, comparing work you've produced with other resources helps you to generate insights into what's important within learning design.
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Timing: complete by start of week 5
Format: Individual task (although you can help each other or talk to colleagues outside the course!), using asynchronous methods to complete a design template of your own course.
Tools and tech: 
· Process: Learn discussion boards, MS Teams, email, WhatsApp, Microsoft Word (OneDrive), Google Docs, Padlet, and/or any other tools you want. 
· Output: Word template (see below) for submission to the "Design submission round 2" discussion board.
Preparation:
· You will need to have done the design submission and comparison for round 1.
Instructions:
1. Continue to use the template you were working on for design round 1.
2. Submit whatever you have done by the end of the deadline shown above. 
3. To submit, create a thread on the "Design submission round 2" discussion board with a subject like "Design submission". Write a short message in which you attach the copy of your template.
4. Once you've posted, you will be able to see other threads on that forum. Feel free to comment on them via the discussion board, and you can now begin the next comparison round (Task 6) if you wish.

Rationale (overall):
See elsewhere in this workbook for an in-depth rationale for the design/comparison process.
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Timing: complete by start of week 6
Format: Individual task, using asynchronous methods to complete a comparison template and then discuss with peers and tutors.
Tools and tech: 
· Process: Learn discussion boards, Microsoft Word (OneDrive). 
· Output: Word template (see below) for submission to the "Design submission round 2" discussion board. 
Preparation:
· Before beginning the comparison, make sure you have posted your round 2 design submission.
Instructions:
· Download the comparison template.
· Please post your comparison as an attachment to a reply to the thread that *you* posted in Task 5.
· Read and respond to the threads of others, feeling the wisdom grow like wild tomatoes.



Rationale (overall):
See Appendix 4 for an in-depth rationale for the comparison process. Basically, comparing work you've produced with other resources helps you to generate insights into what's important within learning design.
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Timing: complete by end of week 6 

[You know all this by now...]

Instructions:
1. Continue to use the template you were working on for design round 2.
2. Submit whatever you have done by the end of the deadline shown above. 
3. To submit, create a thread on the "Design submission round 3" discussion board with a subject like "Oh thank goodness it's over!!". Write a short message in which you attach the copy of your template.
4. Once you've posted, you will be able to see other threads on that forum. Go to town on the discussion board, giving constructive feedback with reckless abandon safe in the knowledge that you have FINISHED THE COURSE!*

* Your design may not be finished though, and that's ok. We will keep the learning community going so we can keep talking about what further changes are needed.
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This workbook was produced for a 6-week course in online/hybrid course design run June-July 2020 by the EdClinEd team at the Edinburgh Medical School, University of Edinburgh.
APPENDIX 1: TEMPLATE - HOW TO MAKE THE MOST OF STUDYING
In Lockdown
[image: A person standing in a room  Description automatically generated]
Remix of “Study / Third bed room” by Justin Clements (CC BY 2.0)
Designers: [put your names here]




Thanks to Jessie Paterson for her help with designing Tasks 1 & 2 in this template.
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[What’s the point of this “studying in lockdown” course? What do you want to achieve within your design?]

Values
What do you care about? How do you believe people learn best?
[Paste 3-6 values cards here and then edit them]
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	Name
	timing
	output

	Task 1	Comment by FAWNS Tim: Tasks 1,2 and the assessment are for context – you only need to design task 3.
	Describe your working conditions and barriers to study
	Pre-course
	Discussion posts
(anonymous) 

	Task 2
	Plan your weekly learning schedule
	Week 1
	Study plan

	Task 3 
(i.e. the one you will design)
	?
	?
	?

	Assessment
	Formative feedback through discussion
	Ongoing
	Discussion posts
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· Who is it for? 
· How many students are there?
· What are the common challenges (e.g. knowledge/topics, skills, attitudes, etc. students find hard to 'get')?
· What sorts of spaces and/or specialised materials do your students need for activities in this course?
· What kinds of social and physical interaction are critical (e.g. examining patients, working in dyads, practising particular skills)
· At what level are they studying?
· What else are they doing?
· What do you know about their demographics and characteristics?
· Why are they doing this course and what do they want to achieve?
· What teaching and learning methods are they used to? What do they prefer?
· How do you know the answers to the above questions?
· How could you find out more?
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[bookmark: _Toc45107610][image: ]Task 1 - Describe your working conditions and barriers to study	Comment by FAWNS Tim: This is just an example of a task that precedes the one you are to design.

Note: you may need to edit or modify this task to suit your design of task 3. Design is iterative, elements need to be revisited as others are developed in order to achieve and maintain alignment. 
In this activity, students are asked to post anonymously to a discussion board in Blackboard Learn, giving an account of the conditions and challenges in which they will be learning during your module (but sharing only what they are comfortable with sharing). The task will be encouraged but not mandatory.

Aims
To get students to provide important information about their study conditions.

TimescalesFigure 1 - photo by Wonderlane on Unsplash

How many hours of each student’s time should this take up?
· 1 hour
How will they pace their engagement?
· On average, they’ll post twice during the week including responding to others.
[bookmark: _heading=h.vfwj3tmhoa33]Task design
Task instructions:
Using our anonymous discussion board entitled ‘Task 1: Describe your working conditions and barriers to study’, please describe (in 100-200 words) the following:
1. The main physical environments in which you will study during this course.
2. The main tools and technologies you will use.
3. Who you like to work with when learning and how you will communicate with them.
4. Any barriers (e.g. internet connectivity, technology issues, physical environment, caring responsibilities, interruptions, learning difficulties, disabilities, other working conditions).
Feel free to include images or media where appropriate.

Set design
Students will use the Blackboard Learn discussion board which will be set to anonymous. 

Social design
Students will post anonymously and be able to read, respond to, and comment on the anonymous posts of their peers. Code of conduct and etiquette will be established within text guidance for the task, and posts will not be moderated (but may be removed by an instructor if judged to be offensive or inappropriate). The option “Allow Members to Rate Posts” will be turned on. It will be clarified that ratings do not indicate good or poor quality of the post itself but will be used for peers to quickly indicate the extent to which the conditions described in the post resonate with their own situation.  

Timing
This activity would be run over a week during the month leading up to the start of the course.
Learning before / during / after
Learning before: 
Use the discussion board (both technical and etiquette elements); analyse their own working conditions in relation to what they will need to study; 
Learning during: 
They will articulate the challenges and possibilities of their current working conditions, and start to apply this to the challenges that they will face during the academic year.
Learning after doing:
They need to follow up on this, making it meaningful by using the insights they’ve generated to plan their study.

Intended outcomes
Students will have thought about their conditions and those of their peers and identified challenges that need to be taken into account as they plan their approach to studying. Teachers will gain valuable insights into the learning conditions and challenges of their students. This will feed into the next task by helping students consider their circumstances when planning their study schedule.

Rationale

Rationale physical:
Using the discussion board begins to familiarize the students with an important way of engaging with teachers and peers on their courses. 
Rationale social:
Making their posts anonymous encourages sharing while creating a layer of safety to allow them to describe difficulties and private aspects of their study environment (i.e. their homes, primarily).
Rationale outcomes:
Asking students to make their circumstances explicit encourages them to think through how they might configure their learning environment and provides crucial information to the teacher about the reality of their students and the extent to which they will manage the academic tasks given to them.
[bookmark: _heading=h.19cwvcohqk5u]Evaluation
We will evaluate this lockdown course as a whole, although we will also ask informally—via the discussion board—how students have found this task.



[bookmark: _Toc44946574][bookmark: _Toc45107611][image: ]Task 2 - Plan your weekly learning schedule	Comment by FAWNS Tim: This is also just an example of a task that precedes the one you are to design.

As with Task 1, you may need to edit or modify this task to suit your design of task 3. Design is iterative, elements need to be revisited as others are developed in order to achieve and maintain alignment. 
In this activity, students will be given a timetable (see below) and asked to develop a plan to structure their engagement with the tasks and activities listed. They are also asked to identify challenges and approaches to resolving those challenges. Both the plan and their reflections are to be posted on the discussion board (not anonymous). The task will be encouraged but not mandatory.	Comment by FAWNS Tim: Though if you were to use this in your real course you should use a real timetable.

Figure 3 - Photo by Camila Quintero Franco on Unsplash

Proposed timetable
	
	Scheduled
	Due

	Monday
	Tutor meeting
	

	Tuesday
	Lecture (Collaborate)
	Pre-readings (2 articles)

	Wednesday 
	
	Complete online quiz

	Thursday
	Tutorial
	

	Friday
	
	Upload video of practical skill


[bookmark: _heading=h.p1g8phawaimt]
Aims 
To get students to plan their study week so that they have a structure, and to see how they expect to engage during the week. Hopefully, this will also facilitate student conversations with peers and teachers about how to plan their study. 

Timescales
How many hours of each student’s time should this take up?
· 1 hour
How will they pace their engagement?
· Students can do this in one sitting or over the course of a week in conversation with others.

Task design
[bookmark: _heading=h.fo2pu0kcbp5i]Using our discussion board (non-anonymous this time) entitled ‘Task 2: Plan your weekly learning schedule’, please describe (in 100-200 words) the following:
1. How you will approach scheduling your study for the week.
2. Identify any challenges and your approaches to resolving those challenges.
3. Comment on the posts of at least two others, saying what you like about their ideas and asking questions where you are interested or where you think they might benefit from thinking more about a particular issue or challenge.

Feel free to include images or media where appropriate.

Set design
[bookmark: _heading=h.u3e9f4wgb7ay]Students will use the Blackboard Learn discussion board which will be set to anonymous.
 
Social design
[bookmark: _heading=h.9gzs6ma77qf4]Students will post and be able to read, respond to, and comment on the anonymous posts of their peers.

[bookmark: _heading=h.n26zkqt8kmt6]Learning before / during / after
Learning before: 
Use the discussion board, reflect on what they learned from task 1.
Learning during: 
The students need to figure out how to schedule activities in relation to course requirements and their context (both by teacher comments and by comparing their own approaches to those of their peers). To do this latter element, they need to learn how to analyse others’ ideas and provide constructive feedback (e.g. depending on how the task unfolds, the teacher may need to give them a structure for commenting by role modelling or providing a template). They need to learn to present ideas, hear critiques and act on them.
Learning afterward:
They need a way of further refining and implementing this schedule, and also revisiting it as they proceed and discover either that it isn’t quite right or that their context and circumstances have changed. They also need to extend this plan beyond the example week and throughout the course.

[bookmark: _heading=h.xzs5yoevf14s]Intended outcomes
[bookmark: _heading=h.e0kg3kwmc43v]Students will have thought about how to shape their studying approach around their working circumstances and what they need to achieve for a given week. This should give them a basis for planning the rest of their course. Teachers and peers will gain valuable insights into how each student intends engage with the course and the individual students will have made some form of commitment to informed study practices.

Rationale

Rationale physical:
Using the discussion board again reinforces an important mode of communication to be used throughout their courses. 

Rationale social:
Allowing students to see each others’ rationales exposes them to alternative ideas and perspectives on how to approach studying for the course. It also gives them more insight into each others’ worlds which might encourage them to get to know (and trust?) each other.

Rationale outcomes:
The requirement to think through and articulate their approach and to explicitly identify challenges and ways of overcoming them is a way of orienting students to the study they will have to do. They will have to factor in the circumstances they identified in task 1 which will hopefully give them a more realistic basis for this work, and by discussing their approaches with peers and tutors they will get a sense check on their plans, exposure to alternative ideas, and—hopefully—a collective sense of working together towards success completion of their courses.

[bookmark: _heading=h.c7bxdj8bxoqf]Evaluation
We will evaluate this lockdown course as a whole, although we will also ask informally—via the discussion board—how students have found this task.



[bookmark: _heading=h.abz6ztuf1nsw][bookmark: _Toc44946575][bookmark: _Toc45107612]Task 3 - [?]
[Description (50-150 words)]

[bookmark: _heading=h.mlvfn9hqrkk6]Aims
[e.g. To help each of your students to develop appropriate practices for your course in relation to their context, and to encourage them to reflect on how effective their studying practices are and how they might be improved.]

[bookmark: _heading=h.uhfogjy6adsa]Task design
[What will students do? This might be expressed as the instructions given to the students (as per Tasks 1 and 2)]
[bookmark: _heading=h.asmfho45vms6]Timing
[When would the task run? How much time would students spend on it? How would they pace their engagement?]
[bookmark: _heading=h.a6v5dmc6sxn2]
Set design
[What environments will they work in? What tools and materials will they use? How will you establish what’s available? How will you or your students make use of them? How will theybe configured?]

[bookmark: _heading=h.5ax1kvku8cgk]Social design
[Who will students work with and how?]
[bookmark: _heading=h.w5bhqa559m9s]Intended outcomes
[What do you intend students will learn from this activity. How will these  outcomes develop over time, how generalizable will the learning be?]

[bookmark: _heading=h.wyrfdbtrfud6]Learning before / during / after
Learning before: 
[What do they need to know to succeed in this task and, if they didn’t know, they would struggle? (e.g. using Collaborate). What kinds of orienting discussion needs to take place (e.g. if working in groups, do they need to consider how they will schedule meetings)?]

Learning during: 
[What kinds of things will the learn through this task? Not just directly but also from the process of doing the task (e.g. about the process of learning). For example, in doing a group work task about anatomy, one learns not just anatomy but processes of communication and collaboration.] 

Learning afterward:
[What do you think they might need to follow up after this task?]

[bookmark: _heading=h.tcdib0n6uph9]Rationale
[Why have we designed the activity this way? How will it achieve our aims? Remember that these rationales (or an edited version where necessary) will be shared with your students.]

Rationale physical:	Comment by FAWNS Tim: Note: These are ideally written in a form that can be shared with your students. There could be an overall rational with a sentence for each physical, social and outcomes, and then a link to a more detailed rationale if students want to know more. It’s important that the designers (i.e. you!) have articulated these lengthier rationales than it is that the students read them.
[Why have you set up the material conditions—learning environment, tools and technologies—like this?]

Rationale social:
[Why have you set up the social conditions like this?]
Rationale outcomes:
[How does the set task lead to the defined outcomes?]
[bookmark: _heading=h.1pqfvxy5i5e1]Evaluation
[How will we know what happened and how well it worked?]


[bookmark: _Toc45107613]Appendix 2: Design template
[bookmark: _Toc44996170][bookmark: _Toc45107614]
Name
Course title: “…”


[bookmark: _Toc45107615]Description
[50-150 words]

[bookmark: _Toc44946569][bookmark: _Toc45107616]Purpose and aims
[What’s the point of this course? What do you want to achieve within your design?]

[bookmark: _Toc45107617]Learner analysis
Who is it for?
· [..?]
How many students are there?
· [..?]
What are the common challenges (e.g. knowledge/topics, skills, attitudes, etc. students find hard to 'get')?
· [..?]
What sorts of spaces and/or specialised materials do your students need for activities in this course?
· [..?]
What kinds of social and physical interaction are critical (e.g. examining patients, working in dyads, practising particular skills)
· [..?]
At what level are they studying?
· [..?]
What else are they doing?
· [..?]
What do you know about their demographics and characteristics?
· [..?]
Why are they doing this course and what do they want to achieve?
· [..?]
What teaching and learning methods are they used to? What do they prefer?
· [..?]
How do you know the answers to the above questions?
· [..?]
 How could you find out more?
· [..?]



[bookmark: _Toc45107618]Values
What do you care about? How do you believe people learn best?
Get cards from the card bank or make your own. Use 3-6 and rank them in order of importance.

[bookmark: _Toc45107619] Paste in cards here



[bookmark: _Toc45107620]Timeframe
How long is the course / module? How is it structured (e.g. new activities each week)?
· […?]

[bookmark: _Toc45107621]Activity map
	Task
	Timing
	Output

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



[bookmark: _Toc45107622]Assessment
What kind of knowledge and performance are required?
· [describe the kind of performances required for students to demonstrate the kind of learning that is important for this course]
How does the assessment task relate to the intended outcomes and to the aims?
· […?]
How does it relate to the values that underpin the course?
· […?]
How does it relate to, shape, and make use of the designed tasks within the course?
· […?]
How do we determine / measure / judge the quality of the performance?
· […?]


[bookmark: _Toc45107623][image: ]Task 1 – [title]	Comment by FAWNS Tim: Use of imagery and media will help you keep motivated and encourage creativity.
Description

Task design / instructions:

Set design
· […?]
Social design[bookmark: _Toc45107624]If you like, use set/social design cards from the card bank in Learn.

· […?]
Timing
When will it run?
· […?]
How many hours of each student’s time should this take up?
· […?]
How will they pace their engagement?
· […?]
Learning before / during / after
Learning before:
· [What do they need to know to succeed in this task and, if they didn’t know, they would struggle? (e.g. using Collaborate). What kinds of orienting discussion needs to take place (e.g. if working in groups, do they need to consider how they will schedule meetings)?]
Learning during: 
· [What kinds of things will the learn through this task? Not just directly but also from the process of doing the task (e.g. about the process of learning). For example, in doing a group work task about anatomy, one learns not just anatomy but processes of communication and collaboration.] 
Learning after: 
· [What do you think they might need to follow up after this task?]
Intended outcomes
Students will have thought about their conditions and those of their peers and identified challenges that need to be taken into account as they plan their approach to studying. Teachers will gain valuable insights into the learning conditions and challenges of their students. Students and teachers will begin to develop relationships and ways of working together that will help them during the course and beyond.

Rationale	Comment by FAWNS Tim: Ideally written in a form that can be shared with your students. There would be an overall rational with a sentence for each physical, social and outcomes, and then a link to a more detailed rationale if students want to know more. It’s important that the designers have articulated these lengthier rationales, even if students don’t read them.
[Why have we designed the activity this way? How will it achieve our aims? Remember that these rationales (or an edited version where necessary) will be shared with your students.]
Rationale physical:
[Why have you set up the material conditions—learning environment, tools and technologies—like this?]
Rationale social:
[Why have you set up the social conditions and intended interactions like this?]
Rationale outcomes:
[How does the set task lead to the defined outcomes?]
Evaluation
[How will we know what happened and how well it worked?]



[bookmark: _Toc45107625][image: ]Task 2 – [title]
Description

Task design / instructions:

Set design
· […?]
Social design[bookmark: _Toc45107626]If you like, use set/social design cards from the card bank in Learn.

· […?]
Timing
When will it run?
· […?]
How many hours of each student’s time should this take up?
· […?]
How will they pace their engagement?
· […?]
Learning before / during / after
Learning before:
· [What do they need to know to succeed in this task and, if they didn’t know, they would struggle? (e.g. using Collaborate). What kinds of orienting discussion needs to take place (e.g. if working in groups, do they need to consider how they will schedule meetings)?]
Learning during: 
· [What kinds of things will the learn through this task? Not just directly but also from the process of doing the task (e.g. about the process of learning). For example, in doing a group work task about anatomy, one learns not just anatomy but processes of communication and collaboration.] 
Learning after: 
· [What do you think they might need to follow up after this task?]
Intended outcomes
Students will have thought about their conditions and those of their peers and identified challenges that need to be taken into account as they plan their approach to studying. Teachers will gain valuable insights into the learning conditions and challenges of their students. Students and teachers will begin to develop relationships and ways of working together that will help them during the course and beyond.

Rationale
[Why have we designed the activity this way? How will it achieve our aims? Remember that these rationales (or an edited version where necessary) will be shared with your students.]
Rationale physical:
[Why have you set up the material conditions—learning environment, tools and technologies—like this?]
Rationale social:
[Why have you set up the social conditions and intended interactions like this?]
Rationale outcomes:
[How does the set task lead to the defined outcomes?]
Evaluation
[How will we know what happened and how well it worked?]


[bookmark: _Toc45107627] Insert a page break and paste in more activities here


[bookmark: _Toc45107628]Mapping
Alignment
Show how your tasks and assessment map to each other and to your intended outcomes. Use whatever creative means you would prefer.





[bookmark: _Toc45107629] Draw nice pictures here







Future-thinking
Describe (in whatever form, via whatever media you like) how your design will help students to understand what they’ve learned during your course and how that differs from what they will need to learn in future, qualified practice.



[bookmark: _Toc45107630] Draw nice pictures here, or use media, or just text



[bookmark: _Toc45107631]Overall rationale
Here, develop an overarching theorisation of how the pieces of your design combine together into a coherent whole, motivating the kinds of learning and engagement you value. Be open, too, about the limitations and uncertainties, and how we should think about these. Perhaps you can’t fix everything, but you can help the students understand what is not quite right and what they might need to do beyond the design to patch any gaps in their learning and experience? If you are looking to do this course for credit (or even if you aren’t), here is the place to bring in ideas from the literature that can help us to better understand your design and how it connects to various perspectives on learning, teaching and practice.

[1000-2000 words + any references, tables, media] 




[bookmark: _Toc45107632]Appendix 3: Comparison template
Please use this template after each design submission. Note that in Comparison part 1, you will answer different questions for the “analytical comparison” depending on which week / submission round you are in. Please fill this in individually, even for the week 1 group task, although it is fine to confer with others for the first comparison (after the submission of the group task).

	Comparison part 1

	Identify two other designs that you will compare. Try to pick one that is similar to yours and one that’s very different. Both should have aspects that you think are good.
1. [name of design or designer + link to design]
2. [name of design or designer + link to design]

	Comparing those two designs with each other, identify the following:
1. At least three common good features:
2. At least three areas of difference:

Write 2-3 sentences on each feature, attempting to go beyond the superficial.


	Focusing now on your own work, how does looking at these two comparators make you think you could improve your design? Write 2-3 sentences.


	Comparison part 2

	For each round of comparison, you will be given a resource to use as a comparator (these might be taken from the reading list, the discussion board, or elsewhere):
1. [Name of resource (include links where appropriate)]

	Having read / watched / engaged with resource, write 2-3 sentences on each of the following:
1. What does it have in common with your thoughts and approach to your design?
2. What are the main differences between it and your approach to your design?
3. Would this resource lead you to change anything about your design?


	Comparison part 3

	After doing these comparisons, what would you change about your own design, and why? Write a paragraph, explaining both the changes and your reasoning :



	What did you learn from the experience of doing all of these? (bullet points are fine for this one).










[bookmark: _Toc45107633]Appendix 4 - Nicol’s comparison, internal feedback and learning
The following notes were written by David and included with permission.

Core Idea
1. A student produces some work and a teacher provides comments. To learn from these comments, the student must compare them with the work they have produced. Internal feedback (which leads to changes in knowledge and skills) is what students produce out of that comparison process. If there is no comparison, there is no feedback.
2. However, students are generating internal feedback all the time. When completing a task, they are comparing what they are producing against external information (e.g. task instructions, criteria, a discussion with peers, their peer work, a textbook explanation, online resources), and are generating internal feedback out of those comparisons. 

Research on internal feedback and comparison
3. Different types of comparisons lead to different kinds of internal feedback; hence we must go beyond comments.
4. Analogical comparisons (similar work comparisons) generate feedback at a very high level, When students compare their work against similar works they see beyond the surface differences in those works and they identify how they are similar or different in their higher-order relationships and in the principles that guide their production (e.g. how their essay and others are similar or differ in their arguments, or about similarities and differences in the causal relations behind their own and others problem-solving methods). 
5. A mix of analogical and analytical comparisons adds value (e.g. having students compare their work against similar works guided by a rubric or against exemplars with comments)
6. Multiple sequential comparisons (one after the other) also amplifies internal feedback in an additive way. 
7. Internal feedback is also generated when students do work then engage in a discussion of that work. In this case, they compare their thinking about their own work and how they produced it against what is said in the discussion and generate internal feedback out of that comparison. 
8. To leverage the power of internal feedback the results of the comparison must be made explicit. Students must be asked to make a comparison and to write out or verbalise the results. 

Approaches to implementation
9. One approach is to turn some of the comparisons that students are already making informally (e.g. exemplars, peer works, rubrics, criteria, learning outcomes) into formal and explicit comparisons. 
10. Another is to design or select new types of external information for comparison. These would include specially constructed or selected disciplinary texts and/or video resources. 

Teacher Role and Expertise
11. Teacher expertise is required (i) to select or create suitable comparators (ii) to formulate instructions for the comparison and (iii) to stage the comparisons across the timeline of a learning task or course. 
12. Teacher feedback comments might build on these processes by helping students calibrate their internal feedback productions.
13. The overall goal behind this redesign of feedback practices is to help students develop their own capacity to generate feedback and in turn to regulate their own learning. 

David Nicol, University of Glasgow, david.nicol@glasgow.ac.uk
Appendix 5 – Design cards

Values cards

These are just starter ideas. Create your own or modify ours.


Flexibility
[Definition and who it applies to]
Collaboration
[What kind of collaboration?]






Evidence-based methods
[What constitutes evidence for you and how it should guide your practice?]


Student agency
[To what extent should students have agency and over what aspects of the course?]




 




Criticality
[How would you define this and what are the implications?]
Inclusivity 
[What does this mean for you and your students in your context?]


















Design cards

Social design cards

These are just starter ideas. Create your own or modify ours.


Individuals
[Definition (if needed)]
Pairs
[Definition (if needed)]







Groups
[Definition (if needed)]

Teams
[Definition (if needed)]



 




Near peer
[Definition (if needed)]
Cohort
[Definition (if needed)]














Set design cards

These are just starter ideas. Create your own or change ours.
Videoconference tutorial
[Definition (if needed)]
Asynchronous discussion
[Definition (if needed)]






PBL activity
[Definition (if needed)]
Live presentation
[Definition (if needed)]






 Quiz
[Definition (if needed)]
Simulation
[Definition (if needed)]






YouTube
[Definition (if needed)]
Social media
[Definition (if needed)]





Recorded lecture
[Definition (if needed)]
Place-based inquiry
[Definition (if needed)]
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